
Course Title: STL 443/543: Learning Environment 

Catalog Description: In this course, students will be instructed on the impact the 
physical, social, communicative, academic, and behavioral needs of the classroom 
community.  Concurrent enrollment in 1 credit practicum is required.   

Course Description Expanded:   

In this course, students will be taught that the learning environment and instruction are 
symbiotic in nature.  Classroom diversity and exceptionality will be explored from the 
belief that each is to be embraced, anticipated and planned for using a framework that 
is positive, proactive and student centered. Students will investigate the learning 
community as a place of respect, of high expectations for participation, of intrinsic 
motivation, and of responsibility and independence in learning. Best practices to be 
delved into will include motivation for students, the encouragement of respectful and 
productive communication, and methods on how to teach students to navigate 
successfully through complex social settings.  Students will investigate the relationship 
between achievement and learning environment as related to classroom environment 
and community, and examine the classroom environment as a factor in classroom 
behavior.  Candidates will look carefully at the role of the teacher in analyzing the 
environment for strengths and needs to become a reflective practitioner and develop an 
understanding of how their own actions and bias influence the learning environment. 

Text:   

Classroom Management for All Teachers; Plans for Evidence-Based Practice (2008) by 
Ennio Cipani 

Inclusive Teaching; The Journey towards Effective Schools for all Learners (2010) by J. 
Michael Peterson and Mishael M. Hittie (chapters 8 and 9 on e-reserve) 

The First Days of School; How to be an Effective Teacher (2009) by Harry Wong and 
Rosemary Wong 

Including Students with Special Needs; A practical guide for Classroom Teachers 2nd 
Ed. (1999) by Marilyn Friend & William D. Bursuck (chapter 13) 

Positive Behavior Supports, Video Collection; www.pbis.org  

Select Reading from Reference List, e-reserve notation. 

 

 



Course Standards:  

Subpart 4.  Standard 3 Diverse Learners:  A teacher must understand how students 
differ in their approaches to learning and create instructional opportunities that are 
adapted to students with diverse backgrounds and exceptionalities.  The teacher must:   
 
3Q.  Develop a learning community in which individual differences are respected. 
 
Subpart 6.  Standard 5, learning environment.  A teacher must be able to use an 
understanding of individual and group motivation and behavior to create learning 
environments that encourage positive social interaction, active engagement in learning, 
and self-motivation.  The teacher must: 
 
5A.  understand human motivation and behavior and draw from the foundational 
sciences of psychology, anthropology, and sociology to develop strategies for 
organizing and supporting individual and group work; 
 
5C.  know how to create learning environments that contribute to the self-esteem of all 
persons and to positive interpersonal relations; 
 
5D.  know how to help people work productively and cooperatively with each other in 
complex social settings; 
 
5E.  understand the principles of effective classroom management and use a range of 
strategies to promote positive  relationships, cooperation, and purposeful learning in the 
classroom; 
 
5F.  know factors and situations that are likely to promote or diminish intrinsic motivation 
and how to help students become self-motivated; 
 
5G.  understand how participation supports commitment; 
 
5H.  establish a positive climate in the classroom and participate in maintaining a 
positive climate in the school as a whole; 
 
5I.  establish peer relationships to promote learning; 
 
5L.  design and manage learning communities in which students assume responsibility 
for themselves and one another,  participate in decision making, work both 
collaboratively and independently, and engage in purposeful learning activities; 
 



5M.  engage students in individual and group learning activities that help them develop 
the motivation to achieve, by relating lessons to students' personal interests, allowing 
students to have choices in their learning, and leading students to ask questions and 
pursue problems that are meaningful to them and the learning; 
 
5N.  organize, allocate, and manage the resources of time, space, activities, and 
attention to provide active engagement of all students in productive tasks; 
 
5O.  maximize the amount of class time spent in learning by creating expectations and 
processes for communication and behavior along with a physical setting conducive to 
classroom goals; 
 
5P.  develop expectations for student interactions, academic discussions, and individual 
and group responsibility that create a positive classroom climate of openness, mutual 
respect, support, inquiry, and learning; 
 
5Q.  analyze the classroom environment and make decisions and adjustments to 
enhance social relationships, student motivation and engagement, and productive work; 
and 
 
5R.  organize, prepare students for, and monitor independent and group work that 
allows for full, varied, and effective participation of all individuals. 
 
Subpart 7.  Standard 6, communication.  A teacher must be able to use knowledge of 
effective verbal, nonverbal, and media communication techniques to foster active 
inquiry, collaboration, and supportive interaction in the classroom.  The teacher must: 
 
6G.  foster sensitive communication by and among all students in the class; 
 
Subpart 10.  Standard 9, reflection and professional development.  A teacher must 
be a reflective practitioner who continually evaluates the effects of choices and actions 
on others, including students, parents, and other professionals in the learning 
community, and who actively seeks out opportunities for professional growth.  The 
teacher must: 
 
9C.  understand the influences of the teacher's behavior on student growth and 
learning; 
 
 
 



Course Objectives  
 
The candidate will understand how various technologies influences and contributes to a 
positive learning environment. 
 
The candidates will design instructional opportunities that are adapted to students with 
diverse backgrounds and exceptionalities. 
 
The candidate will develop a model of a learning community in which individual 
differences are respected. 
 
The candidate will develop an understanding of individual and group learning, 
motivation, and behavior according to a review of foundational theorists and their 
influence and contributions to education. 
 
The candidate will explore strategies towards active engagement in learning and self-
motivation. 
 
The candidate will demonstrate an understanding of how to create learning 
environments, which are person centered where students work productively and 
cooperatively. 
 
The candidate will demonstrate an understanding of the principles of effective 
classroom management emphasizing proactive vs. reactive decision-making. 
 
The candidate will demonstrate knowledge of know factors and situations that are likely 
to promote or diminish intrinsic motivation. 
 
The candidate will demonstrate skills in establishing peer relationships to promote 
learning in the classroom. 
 
The candidate will demonstrate understanding of strategies to maximize the amount of 
class time spent in learning. 
 
The candidate will demonstrate knowledge of effective verbal, nonverbal, and media 
communication. 
 
The candidate will understand the influences of the teacher's behavior on student 
growth and learning 

 



Tentative Schedule 

Topics Course Assessments Standards Addressed 

BEHAVIORAL THEORISTS  

  Contributions to the field 

  Models from past to present 

Theorist Research Project 
 

5 E, F, I, L, M 

STUDENT CENTERED 
LEARNING ENVIRONMENT 

    Components 

    Initial Classroom Preparation 
Considerations 

    Student decision making 

    Teacher Attitude 

     Diversity in the Classroom 

Video or Case Study 
Response 
 

5 G, M, Q  

POSITIVE SYSTEM 
ENVIRONMENTS 

     Components 

     What happens when systems 
work together to help kids; 
common language, common 
expectations 

      Positive behavior within a 
tiered support model 

 

 

 

 

 

Video Response  
 
Research presented by 
graduate candidates upon 
completion of their SET 
evaluation projects.   
 
Joint Class Discussion on 
presentation outcomes. 

3 Q; 5: D, F, H, P; 9C 



GROUP LEARNING, 
MOTIVATION, AND BEHAVIOR 

     Proactive Classroom 
Management 

     Learning and motivation in 
groups; theory and why it matters 
in practice 

    Path of least resistance 
building Intrinsic motivation, self 
motivation 

    Interpersonal relationships 

    Building skills with Instruction 
Zone in mind 

    The link between engagement 
and student achievement 

   Promoting active engagement 
from all your students 

   Function of behavior 

  
Resource Document on 
Special Topics 
 

Case examples and 
discussion of the following 
topics: 

 

 

    Skill building in the 
Instructional zone 

    Active engagement & 
academic achievement link 

    Function of behavior 

 

5 E, I, O, P, R; 6G 

PEER RELATIONSHIP 

   Peers supporting and learning 
from each other,  

  Cooperative Learning, 
Collaborative work 

   Peer Conflict and Bullying 
revisited 

Community Building 
Strategies 
 

5 E, I, P, R; 6G 

USING TECHNOLOGY IN THE 
LEARNING ENVIRONMENT 

  Instructional and Adaptive 

Classroom Community 
 

5 A, C, D, F, H, N, Q 

 



Graduate Assignment:  System Wide Look at Positive Behavior Supports  
Graduate level candidates will complete a School-wide Evaluation Tool (SET) 
Assessment of a district.  This SET evaluation is based on the research set forth by the 
standard for use of positive supports to be used to guide childrens’ social and emotional 
development.  After completion of each component within SET, graduate candidates will 
analyze their findings in comparison to recommended best practice, and develop a 
proposal to present to the district for a sustainable move to a SWPBS model.   
All materials for this project can be found at 
http://pbis.org/evaluation/evaluation_tools.aspx 
3 Q; 5: D, F, H, P; 9C 
 
Course Projects: 
Theorist Research Project 
Small groups of candidates will be assigned a theorist to investigate.  Each group will 
prepare and present a 15-minute presentation, format of their choice, on their theorist.   
Each group will be required to prepare handouts for classroom peers on their theorist.   
5 E, F, I, L, M 
 
Resource Document on Special Topics 
Candidates will select two different topics from a course menu and will develop a 
document, which describes the rationale with citation for each. Topics may include: 
strategies to promote intrinsic motivation, interpersonal relationships, collaborative work, 
self motivation, student decision making, classroom technology, active engagement, 
and achievement. 5 E, I, O, P, R; 6G 
 
Video Response 
Candidates will view The Ron Clark Story video.  Students will write a reflective paper 
describing classroom management techniques and interventions observed in the video.  
Reflection must include reference to personal pedagogy.  Paper must reflect views on 
effective vs. ineffective methods observed with rationale. 3 Q; 5: D, F, H, P; 9C 
 
Video or Case Study Response 
Candidates will view a set of videos or will read a set of case studies illustrating 
ineffective teaching strategies.  Students will write a reflective paper describing 
ineffective classroom management techniques and interventions observed or read.  
Reflection must include reference to personal pedagogy with rationale. Candidates must 
identify which preventative measures should have been in place. 5 G, M, Q 
 
 
 



 
Classroom Community 
Each candidate will create a model of a classroom, which reflects student-centered 
learning.  Candidates must address the physical, social, communicative, academic, and 
behavioral, and technological (instructional and adaptive) needs of the classroom 
community. Students must write a reflective document providing rationale with citations 
supporting their classroom environment. 5 A, C, D, F, H, N, Q 
 
Community Building Strategies 
Candidates will review 1 best practice strategy in each area to promote positive peer 
relationships.  Areas include: peers supporting and learning from each other, 
cooperative learning / collaborative work and peer conflict and bullying. 5 E, I, P, R; 6G 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CONCEPTUAL FRAMEWORK OF THE EDUCATION UNIT 

MSUM candidates are professionals who are knowledgeable, reflective, humanistic, and 
creative.  

Knowledgeable: MSUM candidates display competence in their subject matter, built upon a 
strong grounding in liberal studies. MSUM candidates understand the principles of learning, 
assessment and technology. They understand and apply legal and ethical considerations in all 
aspects of their work. MSUM candidates are able to integrate theory and practice, and view 
learning as an active process. MSUM candidates demonstrate the ability to model connections 
between philosophical foundations and best practices in the field. As life-long learners, MSUM 
candidates engage in research and complex thinking. They design opportunities for others to 
seek knowledge and to understand themselves as members of the world community.  

Reflective: MSUM candidates engage in thoughtful analysis of the meaning and significance of 
their actions, decisions, and results with regard to their work in order to assess progress in 
meeting this guiding principle. It is through this reflective process that instruction is improved, 
new ideas are implemented, ineffective methodologies are abandoned, and learning outcomes 
for students are enhanced. MSUM candidates are skilled at analyzing their teaching from a 
variety of perspectives and identifying connections between teaching strategies and student 
learning. In addition, candidates utilize a variety of techniques to question their procedures and 
consider alternatives for instruction and student growth. MSUM candidates are able to 
recognize learning, motivational, and developmental variables in their instructional practice and 
relate those dimensions to their teaching practices. Finally, MSUM candidates bring a 
questioning spirit to received wisdom and conventional practice when needed.  

Humanistic: MSUM candidates value the personal worth of each individual. This is based on a 
belief in people's potential and their innate ability to develop to their fullest. MSUM candidates' 
actions are grounded in knowledge of different cultural and ethnic groups within the world 
community, and in knowledge of the influence of culture and history, ethnicity, language, gender 
and socio-economics on one's life. This knowledge base informs candidates' decision-making 
as they create environments that promote freedom, compassion, and success for all learners. 
MSUM candidates are fair-minded in their interactions with others, as well as sensitive to and 
accepting of individual differences. Further, MSUM candidates have an understanding of 
aesthetics and the diversity that is part of the human experience and will incorporate this 
knowledge into their work. MSUM candidates recognize and accommodate a variety of linguistic 
and nonlinguistic interpersonal skills in their actions with others. MSUM candidates foster 
resiliency in the students with whom they work, and model these qualities in their own work.  

Creative: MSUM candidates understand the powerful resources of the arts and sciences, and 
use their knowledge of these areas to bring the best of their imaginative and creative acts into 
the classroom. MSUM candidates recognize the important role creativity plays in the design of 
instruction and classroom environment They will, for themselves and for their students, meet 
new situations with resourcefulness, excitement and curiosity, with an investigative attitude, and 
with the ability to pose, seek and design solutions to problems. MSUM candidates are cognizant 
of the aesthetic elements of the world and draw on that knowledge to make curricular decisions 
designed to help students not only learn about aesthetics, but to also learn how to think about 
the world at large. 
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