Ed 294 Educational Psychology (3)

Explains psychological theory and research related to human development, learning, and motivation in various social settings.  

Prerequisite:   Dragon Core: Oral and Written Communication courses, 1 each.
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Text
Woolfolk, A. (2006)  Educational Psychology  (11th ed.).  Needham Heights, MA:  Allyn and Bacon.

Overall Objective:
This course is intended to provide an overview of the theories and principles from psychology related to various educational settings.  Specifically, the course addresses motivation, learning, development, instruction, assessment, and management.  Educational Psychology is designed to be a foundation for students in virtually any of the helping professions and other professions that require intimate understanding of the human condition.  This course is intended as a Dragon Core area 5, History and Social Sciences credit.  Thereby, it is an extension of the Dragon Core Foundation Four courses in the areas of Oral Communication and Written Communication, the competencies for which are mentioned below. 

DC-5 Student Competencies: MSUM students will be able to

· Describe social, scientific and/or historical approaches to understanding human behaviors.

· Understand appropriate methods to gather, analyze and interpret data.

· Critically analyze objective information and subjective interpretations.

· Explain the complexity of human interactions and significant social problems from a variety of perspectives.

· Examine social behavior across a range of historical periods and cultures.

DC-FF Oral Communication:

· Determine an appropriate orientation to a speech, choose a topic, and create speech outcomes.

· Analyze particular audiences and select appropriate communication strategies.
· Research the speech and practice critical thinking skills when selecting evidence and support for arguments.
· Employ language appropriate to the audience and situation.
· Use visual aids to support a speech effectively.
· Use listening skills such as recognizing main ideas and supporting information and make critical judgment about information.
DC-FF Written Communication:

· Analyze particular audiences and select appropriate communication strategies.
· Identify a variety of organizational patterns and techniques and choose appropriate patterns for particular essays.
· Understand and use the writing process, including prewriting, writing, revising, editing, and proof-reading.

· Use correct syntax, diction, grammar, punctuation, and spelling.

· Adhere to conventions of format and structure such as those that govern constructing effective paragraphs and using appropriate tone and style.

· Consult effectively and appropriately with others.
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Standards of Effective Practice Standards addressed by this course:

Standard 2, student learning.  A teacher must understand how students learn and develop and must provide learning opportunities that support a student's intellectual, social, and personal development.  The teacher must:  

     A.  Understand how students internalize knowledge, acquire skills, and develop thinking behaviors, and know how to use instructional strategies that promote student learning; 

     B.  Understand that a student's physical, social, emotional, moral, and cognitive development influence learning and know how to address these factors when making instructional decisions; 

     C.  Understand developmental progressions of learners and ranges of individual variation within the physical, social, emotional, moral, and cognitive domains, be able to identify levels of readiness in learning, and understand how development in any one domain may affect performance in others. 

Standard 3, diverse learners.  A teacher must understand how students differ in their approaches to learning and create instructional opportunities that are adapted to students with diverse backgrounds and exceptionalities.  The teacher must: 

     A.  understand and identify differences in approaches to learning and performance, including varied learning styles and performance modes and multiple intelligences; and know how to design instruction that uses a student's strengths as the basis for continued learning;

     C.  know about the process of second language acquisition and about strategies to support the learning of students whose first language is not English; 

     E.  understand how a student's learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, and community values; 

H.  understand cultural and community diversity; and know how to learn about and incorporate a student's experiences, cultures, and community resources into instruction; 

K.  identify and design instruction appropriate to a student's stages of development, learning styles, strengths, and needs.

Standard 4, instructional strategies.  A teacher must understand and use a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills.  The teacher must: 

     B.  understand the cognitive processes associated with various kinds of learning and how these processes can be stimulated; 

C. understand principles and techniques, along with advantages and limitations associated with various instructional strategies. 

L. use educational technology to broaden student knowledge about technology, to deliver instruction to students at different levels.

Standard 5, learning environment.  A teacher must be able to use an understanding of individual and group motivation and behavior to create learning environments that encourage positive social interaction, active engagement in learning, and self-motivation.       


A. understand human motivation and behavior and draw from the foundational sciences of psychology, anthropology, and sociology to develop strategies for organizing and supporting individual and group work;

     B.  understand how social groups function and influence people, and how people influence groups; 

C.  know how to create learning environments that contribute to the self-esteem overall persons and to positive interpersonal relations; 

F. know factors and situations that are likely to promote or diminish intrinsic     motivation and how to help students become self-motivated; 

J. recognize the relationship of intrinsic motivation to student lifelong growth  and learning; 

K. use different motivational strategies that are likely to encourage continuous development of individual learner abilities. 

Standard 6, communication.  A teacher must be able to use knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.  The teacher must: 

     A.  understand communication theory, language development, and the role of language in learning; 

Standard 7, planning instruction.  A teacher must be able to plan and manage instruction based upon knowledge of subject matter, students, the community, and curriculum goals.  The teacher must:  

     A.  understand learning theory, subject matter, curriculum development, and student development and know how to use this knowledge in planning instruction to meet curriculum goals.

The student will:
ASTM Outcome 2: Understands student/child development and learning.

1. Identify various general aspects of social/emotional, physical, language, and cognitive development from infancy to adolescence.

2. Identify each of Piaget’s four stages of cognitive development providing at least one example of major accomplishment for the child at each stage.

3. Relate the concepts of assimilation, adaptation, accommodation, and equilibration to the process of organization and adaptation.

4. Describe two major implications of Piaget’s theory for teachers and link them to their importance in developing teaching strategies that match student abilities.

5. Identify key aspects of Vygotsky’s theory of cognitive development and explain the concept of the “zone of proximal development”.

6. Describe the general characteristics of Erikson’s theory of psychosocial development and list the key crisis to be resolved at each stage.

7. Identify factors that influence the development of self-concept and develop methods that build positive self-esteem.

8. Describe the Kohlberg’s stages of moral reasoning and identify examples of each.

9. Recognize indicators of emotional and physical abuse.

10. Outline the general development of language.

11. Outline the differences in language development between native and second language learners

12. Construct an Information Processing Diagram that describes how information is potentially perceived, processed and stored within the human brain.

13. Give examples of the role of perception and attention in learning.

14. Define declarative, procedural, and conditional knowledge.

15. Identify how various types of information may be stored in memory.  (e.g., Propositional networks, schemas, images)

16. Develop strategies to build and/or maintain intrinsic motivation in students when presented with various scenarios describing different types of students.

17.  Give examples of how information may be processed to enhance long-term storage/recall.

18. Contrast the behavioral and cognitive views of learning.

19. Diagram the classical conditioning process.

ASTM Outcome 3: Demonstrates multicultural, gender-fair, & disability sensitive values.
20. Compare the “melting pot” view with current views multi-cultural education. 

21. Describe the various components that make up culture and their impact on student development and learning.

22. Identify factors associated with low socio-economic status and explain their impact on school achievement.

23. Summarize the arguments for and against the use of various program strategies designed to teach students who are considered to be ‘Limited English Proficient”.

24. Describe the school’s role in the development of gender differences.

25. Recognize teacher tendencies that may lead to gender role stereotyping or unfair treatment in classrooms.

ASTM Outcome 4: Employs appropriate group and individual instructional strategies.

ASTM Outcome 5: Establishes and maintains a productive learning environment.

26. Identify potential problems in categorizing and labeling students.

27. Identify various learning styles that students maintain.

28. Give examples of intrinsic and extrinsic motivation.

29. Define the concept of motivation from the behavioral, humanistic, cognitive, and social learning perspectives.

30. List Maslow’s seven levels of needs and give classroom examples of each.

31. Discuss the possible motivational effects of success and failure and relate these effects to individual beliefs about ability.

32. Describe the characteristics of mastery oriented, failure avoiding, and failure accepting students.

33.  Develop a plan for helping an anxious student improve.

34.  List characteristics of a self-regulated learner and describe how teachers can promote self-regulated learning in the classroom.

35.  Explain the various components Motivation=Expectancy X Value equation.

36.  Demonstrate how to set up two different models of cooperative learning in a classroom and match each model with a subject area in which it can be most effective.

37. Explain how teaching methods and grouping arrangements can influence motivation.

38. Describe ways in which teachers, through their interaction patterns, communicate positive and negative expectations of students.

39. Outline a strategy for teaching a subject to an uninterested student.

40. Explain how ambiguity and risk of the learning task affect motivation.

41. State the basic principles of operant conditioning and apply them in an extrinsic motivational context.

42. Identify strategies that help students to remember information.

43. Apply the basic principals of positive reinforcement, negative reinforcement, and punishment to a student who demonstrates low motivation to succeed.

44. Identify the factors that interfere with and facilitate problem-solving.

45. Discuss various study strategies that promote retention and recall.

46. Describe the components of the constructivist approaches to teaching.

47. Characterize the features of classroom management that increase academic learning time.

48. Give examples of how the home environment can affect a student’s ability to interact in the participation structures of a typical classroom.

49. Explain how the age of students can influence the management goals of the teacher.

50. Name the characteristics of effective teachers and explain the process through which each characteristic affects student learning.

51. Describe the process involved in these teaching formats: recitation and questioning, lecturing and explaining, and seatwork.

ASTM Outcome 11: Uses technology in support of classroom instruction.

52. Utilize the HyperStudio platform in a presentation that conveys information in an interesting, useful, concise manner.

Instructional Strategies:
Lecture, Case Studies, Small Group Discussions, Small Group Problem-Resolution Activities, Capstone “Grand Round” Psychological Assessment Paper, Multi-Media Presentations, Multi-Media Workshops.

Diversity:
Teacher candidates need to develop proficiencies for working with students from diverse backgrounds and with exceptionalities to ensure that all students have the opportunity to learn.

· Students, as part of the Grand Round Assignment, must deal with at least six possible diversity issues when choosing their profile for their fictitious Grand Round profile

· Possible issues include but are not limited to; race, ethnicity, gender, age obesity, physical disability, mental disability, and sexual orientation.

Special Accommodations:

Students with disabilities who believe they may need an accommodation in this class are encouraged to contact Greg Toutges, Coordinator of Disability Services at 477-5859 V/TTY, CMU 222, as soon as possible to ensure that accommodations are implemented in a timely fashion.

Grading  

Grades will be computed by percentages.
	Letter Grade
	Percentage
	Grade Points

	A
	100 - 90
	4.00

	B
	89 – 80
	3.00

	C
	79 – 70
	2.00

	D
	69 – 60
	1.00

	F
	59 & Below
	0.00


Course Outline: Weekly Schedule of Study

	Week
	Topics
	Assignments

	Week 1


	Introduction & Development
	Chapter 2

	Week 2


	Human Development
	Chapter 2

	Week 3


	Development/Language Dev.

Quiz I

SEP: 2a; 2b; 2c; 3c, 4b; 6a
	Chapter 3

	Week 4


	Learning Theory
	Chapter 6 

	Week 5


	Learning & Memory
	Chapter 6 & 7

	Week 6


	Memory & Intelligence
Quiz II 

SEP: 2a, 3a, 3e, 3h, 3k, 4b, 5c, 7a
	Chapter 7

	Week 7 
	Motivation
	Chapter 10

	Week 8
	Motivation
	Chapter 10

	Week 9
	Motivation

Quiz III 

SEP: 5a, 5f, 5j, 5k
	Chapter 10

	Week 10


	Learning Environments
	Chapter 12

	Week 11


	Learning Environments
	Chapter 12

	Week 12


	Learning Environments

Quiz IV 

SEP: 2a, 2e, 3a, 3k, 4c, 5a, 5c, 5f, 5k, 7a
	Chapter 12

	Week 13


	Grand Round Presentations/Write ups

SEP: 2a, 2c, 3a, 3k, 4c, 5a, 5b, 5c, 5f, 5k, 7a, 5a, 5f, 5j, 5k, 2a, 3a, 3e, 3h, 3k, 4b, 5c, 7a, 2a; 2b; 2c; 4b; 6a

DC-FF Oral & Written Communication all 12 competencies.
	All Previous Chapters


Course Outline: Academic Units

Human Development Theories

a. Cognitive Development

i. Piaget’s Adaptation Learning Model

ii. Piaget’s Four Stages of Cognitive Development

1. Implications for Teaching

2. Handout

iii. Vygotsky’s Sociocultural Theory

1. Role of Language

2. Assisted Learning

3. Zone of Proximal Development.

4. Case Study # 1

iv. Language Development

1. Stages in the Process of Language Acquisition

2. Issues in Second Language Acquisition

b. Psychosocial Development

i. Erik Erikson

1. Eight Stages of Development

2. Handout

c. Emotional Development

i. Self-Esteem

ii. Self-Concept

d. Moral Development

i. Kohlberg

1. Six Stages of Moral Development

2. Handout

ii. Gilligan

1. Four Stages of Moral Development for Females

2. Handout

3. Case Study #2

STEP: 2a; 2b; 2c; 3c, 4b; 6a
II. Theories of Learning

a. Pavlov 

i. Classical Conditioning Model

ii. Learning Modes

iii. Case Study #’s 3 & 4

b. Skinner & Thorndike

i. Operant Conditioning

1. Consequences

2. Reinforcement

3. Punishment

ii. Behavior Modification

1. Reinforcement Schedules

2. Classroom Management Techniques

3. Case Study #5

c. Bandura

i. Social Learning Theory

1. Reciprocal Determinism

2. Observational Learning

a. Elements

b. Teaching Techniques

d. Information Processing of Memory

i. Sensory Memory

ii. Working Memory

iii. Long-term Memory

e. Constructivism

i. Endogenous vs. Exogenous

ii. Situated Learning

iii. Accuracy vs. Usefulness

STEP: 2a, 3a, 3e, 3h, 3k, 4b, 5c, 7a
III. Motivation

a. Intrinsic 

b. Extrinsic

c. Approaches to Motivation

i. Behavioral

ii. Humanistic

iii. Cognitive

iv. Social Learning

d. Role of Needs in Motivation

i. Maslow’s Hierarchy

e. Attribution and Belief Systems

i. Attribution Theory

ii. Self-Efficacy

iii. Self-Worth

f. Lifelong Learning

i. Autonomy

ii. Accomplishment

STEP: 5a, 5f, 5j, 5k

IV. Learning Environments

a. Strategies to Encourage Motivation

i. Classroom Conditions

ii. Teacher Expectations

iii. Parent Participation

b. Organization

c. Positive Learning Environment

i. Planning

ii. Whole Group Interaction

iii. Small Group Interaction

d. Successful Teaching

i. Teacher Perspective

ii. Student Perspective

STEP: 2a, 2e, 3a, 3k, 4c, 5a, 5b, 5c, 5f, 5k, 7a
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