Preliminary proposal
online courses in gifted education

STL faculty members Peggy Rittenhouse and Charlie Howell recently met with Jolene Richardson, Jan Flack, and Judy Wegenast to discuss plans for one or more online graduate courses in differentiating instruction for gifted learners in diverse classrooms. The discussions are in their exploratory stages. Input from all STL faculty is welcome. We have also sought input from Moorhead Public Schools, Minnesota Department of Education and White Earth Tribal and Community College. Jolene will be attending a meeting of gifted coordinators from districts in this region at Lake Country Service Cooperative on Thursday.
As you will see from the enclosed material, the proposed courses draws on best practices in curriculum design and assessment. At present two courses are planned: one to explore the political issues surrounding the definition of giftedness and inclusion vs. pull-out programs. The second course deals with classroom applications. Teachers would be asked to select models of differentiation, apply them in their classroom, and review the results in small group discussion.
The courses are designed for inservice teachers who are expected to take them for CEU credit. (500 number grad credit?) Teachers in gifted programs as well as those in general education programs will participate. Material taught in the methods-oriented class is expected to be relevant to both groups. At present, Minnesota allows local districts to decide how to meet the needs of gifted and talented students. A share of professional development funds are allocated in this area. Since few courses or programs are offered in the state, the online courses are expected to meet a significant programming need in K-12 schools.

Jolene Richardson is taking the lead in course development. She has substantial academic background in this area. Before joining Continuing Studies last summer, she served as teacher and administrator for the North Dakota Division of Independent Study (NDIS), a widely-respected provider of distance-learning courses housed at NDSU. NDIS has a 75-year track record of high academic standards and successful course delivery, and many gifted and talented students enrolled in the courses or programs Jolene taught and supervised.  She also has a ND credential in gifted and talented education.
Enclosed you fill find 3 documents provided for our meeting on 9/19/2006: (I) an agenda for the meeting, with questions bearing on the design of the courses; (II) an assortment of models of differentiated instruction for gifted learners, which are being considered for inclusion in the classroom-methods course; (III) some initial ideas about differentiating instruction to meet different learning needs within the courses, so that the pedagogy of the online courses to some extent reflects the pedagogical ideas that constitute its content.
Please feel free to ask questions or provide feedback on any aspect of this project by contacting Jolene (richarjo@mnstate.edu), Peggy (rittenps@mnstate.edu), or Charlie (howell@mnstate.edu). 
I. Agenda for meeting on 9/19/2006 
(Peggy, Jan, Jolene, Charlie, Judy)

Questions to Discuss
Are we thinking in terms of just differentiating the curriculum for the gifted student or will we think of it in terms of all students?

What curriculum models should be addressed?  (I have found some models that I have pulled together on a separate attachment.  Do you know of others?)

What are the important curriculum concepts and principles from general curriculum coursework that we need to keep in mind?

What ideas do you have for ways to differentiate the curriculum of the course we are designing online?  

What design suggestions do you have?  ( I came up with a list on my own as a starting point.)

Other questions to discuss?

Planning ahead

II. Curriculum models considered for inclusion in the second course
Differentiated Curriculum Course

Multiple Menu Model:  Based on the work of Joseph Renzulli and others at The National Research Center on the Gifted and Talented at the University of Connecticut.  “The menus encourage teachers to design in-depth curriculum units that bring together an understanding of the structure of a discipline, its content and methodologies, and the wide range of instructional techniques teachers use to create teaching and learning experiences.”
http://www.gifted.uconn.edu/mmm/mmm.html
Parallel Curriculum Model:  Authored by Carol A.Tomlinson, Sandra N. Kaplan, Joseph S. Renzulli, Jeanne H. Purcell, Jann H. Leppien, Deborah E. Burns and endorsed by NAGC.  The four Parallels consist of the Core Curriculum, the Curriculum of Connections, the Curriculum of Practice and the Curriculum of Identity. Each parallel provides opportunities for educators and learners to explore areas in varying degrees of depth and complexity.
http://reach.ucf.edu/~CENTRAL/elementary/PCM/index.html
http://reach.ucf.edu/~CENTRAL/Warehouse/PowerPoint/Parallel%20Curriculum%20Model%20-%20AMM.ppt
Understanding by Design:  Authored by Grant Wiggins and Jay McTighe.  This wasn’t designed with gifted education as the target.  It incorporates backward design and the Six Facets of Understanding.  Requires thoughtful reflection on the use of knowledge and content.

http://pixel.fhda.edu/id/six_facets.html
http://www.sdttl.com/2002/ubd.htm
Maker Model:  Authored by C.J. Maker.  This method of differentiation makes modifications to content, process, product, and learning environment. 

http://www.kurwongbss.qld.edu.au/thinking/Differentiation/makermodel.htm
http://www.coe.unt.edu/gifted/pilot/tagt/Session%203/Maker's%20Model/Maker%20Model.pdf
Integrated Curriculum Framework: Baltimore County Public Schools uses this model based on the work of Joyce Van Tassel Baska and the College of William and Mary Center for Gifted Education.  It combines elements from three relatively distinct curriculum models:  an overarching concept, advanced content, and the process/ product dimension.

http://www.bcps.org/offices/gt/curriculum-default.html
III. Ideas for differentiating the content and delivery of the courses

- Differentiate the instruction within the course based on student background.

-  Be clear about the objectives for the course.  What is important for every student to accomplish and learn by the end of the work?

- Survey the students upfront for background, experience, and job situation.  

- Could require students to e-mail instructor at various points to also assess where the students are in terms of progress and interest.

-  Allow varying groupings of students within the coursework.  

-  Have all the work build upon itself with the goal of the final project.  This could be a differentiated unit that would fit the student’s work situation.  For “newbies” instead of an entire unit, it might be a couple of lessons.  Or instead of a unit, for elementary teachers we might require lesson plans in each subject they teach that uses differentiated curriculum and instruction.  (The final project will be based upon our course objectives.)

-  Find ways to utilize student differences.

-  Offer a pretest over the reading material for those who think they know the required material.  At a certain score, they have the choice to use that as their quiz or test score over the content.

-  Look at content and for those who have more experience in the area or who know more about the subject, find some more advanced information.  

-  Include various issues that need to be considered when differentiating instruction such as poverty, ADHD, rural background, race, or cultural differences.  Maybe we could focus on poverty a little more in the course discussion and have students report on the other issues to share within the course.  Another course could then be developed on poverty issues for those who become interested in the topic.   

