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This test is based on a sixth grade social studies unit on Ancient Egypt.  The class has a total of 20 students divided into pairs.  Both individual and groups of students will be assessed.  

Learning Targets

Students will: 

1. investigate pyramids of Ancient Egypt thoroughly by using the internet, textbooks, encyclopedias, and other helpful resources by researching: 

a. different types of pyramids; 

b. the purpose of a pyramid;

c. how pyramids were thought to have been constructed;

d. the surrounding area of a pyramid;

      e.  the internal area of a pyramid;

 f.   the time period the construction of the pyramids took place;

g. the names of pyramids and why they were named that name.

2. construct a pyramid using the research including:

a. certain type of pyramid 

b. a scale representation of a pyramid and how the model was scaled;

c. an accurate representation of the area outside the pyramid (ground).

d. Internal structure of the pyramid

e. hieroglyphics 

3.  research hieroglyphics and include a message on the pyramid.

4. give a 10 minute presentation of their pyramid to a group of third graders with evidence of/an 

      explanation of:

a. basic introduction of the pyramid;

b. location of pyramid;

c. name of pyramid (significance)(made up);

    c.   type of pyramid;

d. surrounding area of the pyramid;

e.    internal area of the pyramid;

               f.    purpose of the pyramid (taken from Ancient Egypt);

               g.   how the pyramid might have been constructed;

               h.   when the pyramid might have been constructed;

    i.    a handout for third graders to decode hieroglyphics.

    J.    the ability to answer third grader’s questions

5. work cooperatively within their groups and assist with building the pyramid, 

     conducting the research, organizing the presentation, and assisting with the 

     presentation.

Minnesota High Standards
Content Standard in Learning Area One: Read, Listen, and View.

Literal Comprehension

A student shall demonstrate comprehension of literal meaning by:

1. reading, listening, and viewing of nonfiction … selections to identify main ideas and support details, retell main events …;

2. Reading and applying technical instruction to perform an action; 

4.  summarizing ideas and information from visual presentations.

Interpretation and Evaluation

A student shall interpret and evaluate information from … nonfiction…selections by reading, listening, and viewing to:

3. make predictions based on information in the selection;

4. compare and contrast settings, ideas, or actions;

5. understand ideas not stated explicitly in the selection. 

Content Standard in Learning Area Two: Write and Speak

Speaking

A student shall demonstrate the ability to speak to an audience or interact with a group by:      1. planning and carrying out an event in a small group including: 

c.   demonstrating a variety of cooperative group roles in discussion 

      situations; and

d. taking responsibility for obtaining, organizing, and using materials; 

1. preparing and giving a demonstration to an audience including:

b. using visuals or manipulative to illustrate ideas;

d.  answering questions from the audience concerning the 

  
          demonstration.  

Content Standard in Learning Area Four: Mathematical Applications
Shape, Space, and Measurement

A student shall:

1. describe and analyze…three-dimensional shapes and spaces using appropriate whole and partial units, including metric, to measure length, … angle, and area, and using names and properties of common…three dimensional shapes;

2. describe and compare…three dimensional geometric figures existing in the physical world

Content Standard in Learning Area Two: People and Cultures
Historical Events 

A student shall demonstrate knowledge of historical events and contribution of key people from different time periods through reading…

      2. reconstruct a historical account of an event using primary and secondary sources.

Geography and Citizenship

A student shall demonstrate an understanding of:

      3.   characteristics of various world regions by:

c. comparing ways that people from different cultures deal with their physical environment.

Assignment Instructions

Part I

Your assignment is to build a pyramid by researching for specific information about pyramids.  
You will be assigned a partner to complete this assignment in class. You will have two hours for three days to complete this portion of the project.  The project will be due on March 27, 2001 at 2:30.  Both students in the group are expected to do an equal amount of work.  To research the pyramids of Ancient Egypt, you will use your textbook, Encyclopedias, the Internet, or other resources.  You may build the pyramid with the following materials: clay, paper mache, a sand mixture, Legos, cardboard, or recycled goods. I will supply these materials listed.  You can use other materials that you have at home, but I must approve of them first. You will receive the checklist describing what is expected of you and your group.

You will be given an individual and group grade.  We will also be graded on the following components: specific type of pyramid accurately reflected, accurate scale representation of your pyramid (make the model platform as big as your desk)(review the math unit we did on scaling), accurate surrounding area of the pyramid, an explanation of the internal structure, message written in hieroglyphics. You must have a written document along with your pyramid explaining what you found in your research.  You must include the following components: type of pyramid, the purpose of the pyramid, how the pyramid might have been constructed in Ancient Egypt times, the surrounding area of a pyramid, the internal structure of the pyramid, the time period the construction of the pyramid might have taken place, the name of your pyramid and why the name was selected (significance of how pyramids get their name), how you made your model scale to real pyramids, what you decided to include for hieroglyphics and include the message you included on the pyramid. 

You will be assessed by the teacher.  You will also assess your own project and another group’s project. You will exchange your project with another group a day before the project is due.

Checklist Part I

	Construction of Pyramid within your group
	Self Evaluation

(You will evaluate your own project)

circle yes or no if evidence is shown
	Peer Evaluation

(Another group will evaluate your group’s project) circle yes or no if evidence is shown
	Points Possible
	Points Awarded

(teacher will evaluate your group’s project)
	Comments

from teacher

or other group 

	Pyramid
	
	
	
	
	

	Scale Model of pyramid
	Yes       No
	Yes       No
	3
	
	

	Sturdy model
	Yes       No
	Yes       No
	1
	
	

	Area outside pyramid reflects Ancient Egypt
	Yes       No
	Yes       No
	2
	
	

	Area inside pyramid accurately reflected
	
	
	2
	
	

	Message written in hieroglyphics
	Yes       No
	Yes       No
	2
	
	

	Research Document. Explain the following:
	
	
	
	
	

	Type of pyramid
	Yes       No
	Yes       No
	1
	
	

	Purpose of the pyramid
	Yes       No
	Yes       No
	1
	
	

	How your pyramid might have been constructed 
	Yes       No
	Yes       No
	2
	
	

	surrounding area of a pyramid 
	Yes       No
	Yes       No
	2
	
	

	internal structure of pyramid
	
	
	2
	
	

	Time period
	Yes       No
	Yes       No
	1
	
	

	Significance of pyramid’s name 
	Yes       No
	Yes       No
	2
	
	

	scale model explanation 
	Yes       No
	Yes       No
	2
	
	

	Hieroglyphic message on your pyramid explained
	Yes       No
	Yes       No
	2
	
	

	Total Points
	
	
	25
	
	


Assignment Instruction

Part II (Authentic)
Your assignment is to create a 10 minute presentation on your pyramid which you will present to a group of third graders. You will help the third graders investigate the pyramid and the surrounding area.  You will help them decode the hieroglyphics.

I will hand back your completed evaluation form and pyramid from the first part of the assignment before you begin this portion of the assignment.  You will have two days (an hour each day) to complete this portion of the assignment.  It will be due April 3rd, 2001 at 12:30 (before you go to lunch). You will work in your same pairs.  You will need to create a document that will help the third graders decode the hieroglyphics.  You may use the computer, crayons, markers, etc. to create your decoding sheet.   You may use the information directly from your research to present the information to the group of third graders.  You will present on April 6th. Five groups will present in the morning and the other five groups will present in the afternoon.  You will present to three to four third graders.

 I will assess your group on the information you present to the group and how you conduct your presentation.  I cannot be at each group for the whole presentation so I have checked out four video cameras that will record four groups’ presentation.   I will be looking for a basic introduction of your group and pyramid.  Also, I will watch for an explanation of the type of pyramid, location of pyramid, name of pyramid and explanation of why the name (made up), surrounding area of pyramid, internal structure, purpose of the pyramid (taken from Ancient Egypt), how the pyramid might have been constructed, when the pyramid might have been constructed, and a handout for third graders to decode hieroglyphics.

Checklist part II
	Group Presentation 
	Points Possible
	Points Awarded
	Comments

	Topics explained
	
	
	

	Introduction of group/pyramid
	1
	
	

	Location of pyramid
	1
	
	

	Name of pyramid 
	1
	
	

	Why the name
	1
	
	

	Internal structure
	1
	
	

	Surrounding area
	1
	
	

	Purpose of pyramid
	2
	
	

	How the pyramid might have been constructed
	2
	
	

	When the pyramid might have been constructed
	2
	
	

	Handout  for third grader to with decoding hieroglyphics
	4
	
	

	Overall Presentation
	
	
	

	10 minute Presentation
	1
	
	

	Organization of presentation
	1
	
	

	Answers third graders questions
	1
	
	

	Worked cooperatively
	1
	
	

	Total Points
	20
	
	


	Individual Evaluation
	Points Possible
	Points Awarded
	Peer Assessment

(other group member)
	Comments

	Follows Directions
	1
	
	
	

	Works cooperatively
	2
	
	
	

	Assisted with building the pyramid
	3
	
	
	

	Assisted with research information on pyramid
	3
	
	
	

	Helped organize presentation
	2
	
	
	

	Answered questions during presentation
	1
	
	
	

	Total points
	12
	
	
	


Disability Issue

One student, Molly, has a Learning Disability in reading.  She reads at a first grade level.  She benefits most by having someone read the material to her.  She then is able to comprehend the material.  She enjoys hands-on projects and successfully completes them with the proper accommodations.  The student is accompanied by an aid two days out of the week.  The aid also works with Molly in the Reading Recovery room three times a week.  This disability is a barrier because she will struggle with the research of pyramids, reading the checklists, following directions, and writing down the information from the research.  

To assess Molly fairly, accommodations will be made. The assignment will not change because she can complete projects within the time allowed and she successfully completes performance assessments.  She will be paired with an individual in the class that is patient, cooperative, and understanding to Molly’s needs.  Molly’s partner will read out loud the information found in the resources.  Both of the students will decide what information is most important and relevant.   Molly’s partner will also record most of the information or help Molly record the information.  Both students will construct the project, however, perhaps Molly can put most of her effort into the construction of the pyramid to help even the workload.  The aid will also work with Molly and her partner one of the days during the project.

Quality Standards

Clear and Appropriate Targets


The targets for this assessment are clear and appropriate because they were outlined in the learning objectives which the students clearly understood.  The students were assessed directly from the learning targets.  Also, the students had been studying Ancient Egypt prior to this assessment so students came into this project with an understanding of Ancient Egypt and pyramids.  

Focused Purpose

The purpose of this assessment was to determine if students could apply what they learned from the unit in their textbook, Internet, and Encyclopedias by constructing an actual scale model of a pyramid by including the components from the learning targets. The other purpose was to determine if the students could present their findings to a group of third graders and assist them in an archeological experience.  An individual and group grade was given to the student.  

Proper Method

The performance assessment was the most appropriate form of assessing the ability to apply knowledge of building a pyramid.  In order to efficiently assess the students, they were assign pairs to construct the pyramid.  Each student was to put forth an equal amount of effort on this project which they were instructed and assessed on.  The points students/groups are awarded depended on whether the students/groups completed the component or not.  

Sound Sampling


This assessment covered a narrow range of knowledge (unlike a selected response test), but went into greater detail of pyramids.  For the checklists, I examined the text and other sources to find what were the main points when one learns about a pyramid. I used this to form my checklists.  The components I felt were more important I put a higher number possible for them.

Accurate and Free from Bias and Distortion


This test is a test on Ancient Egypt Pyramids which involves examining names of Pharaohs and pyramids,  a different area of the world, and social classes.  A foundation of information was gained prior to this assessment.  Students were also given the opportunity to clarify specialized vocabulary or other unknown information during the project.  The students, also, had an understanding of scaling a pyramid because they studied this in math.  Accommodations were made for learning disabled students in reading.  Within the groups, both members were expected to participate and put in an equal amount of work.  For both portions of this project all work was completed in class; so each student had access to the materials to construct the pyramid, to research the information, and to create their presentations.  

Authentic Assessment Article

Stanford, P., & Siders, J.(2001). Authentic Assessment for Intervention. Intervention in School & Clinic. 163-168.

The focus of this article deals with the question “How do teachers maximize inclusion of students with special needs in a general education classroom?”  From this question stems discussion of rubrics, miscue analysis, and reading logs for students who have learning disabilities in reading and who are in general education classrooms.  Also discussed is a procedure found effective for including students with special needs in daily instructional activities within a general classroom.  Practices, based on authentic assessment and individual intervention decisions, resulted in full participation of students with special needs in daily classroom instruction.  Student’s choice of materials, feedback from teacher-designed rubrics, and application of student-constructed reading logs offers students with disabilities the opportunity to maintain growth and appropriate development in general education classrooms.  

Step 1 :Design a Rubric outlining the expectations for work which the decision is then made more obvious to the learner by the semantic scale.  

Step 2: Rubric Use in characterizing student’s strengths and weaknesses with respect to instructional design.  The learning process becomes more concrete.  The rubric helps the student pace him/herself.

Step 3: Reading Fluency.

Teachers of students with learning disabilities in reading maintains the long-term goal of preparing fluent reader.  Math facts, word problems, science experiments, and/or artwork are additional examples of materials and media that challenge students.  Moving a student beyond mastery to fluent use of materials occurs because an instructor matches the individual needs of a student with the appropriate instructional strategy.  

Step 4 : Reading Logs which transposes the learning that occurs in a student and the meaning the student attaches to the independent readings from a cognitive process to a documented product.  

Step 5: Miscue Analysis: The cause for breakdowns in comprehension can be linked to miscue analysis.  

Step 6: Instructional Decisions:  The teacher can make instructional decisions for the student by using miscue analysis.

